As teacher-educators, we designed and implemented a small study that mapped teacher-education students ' understandings 
Introduction
Our study, 'A Different Quality Practicum: Investigating student-teachers' understandings of sameness and difference' 1 aimed to explore how pre-service teacher education students construct their own identities and how they make sense of their students' ethnic and classed identities as they work with them during teaching rounds in inner city schools. We saw the knowledge we would gain from this project as valuable for its potential to inform our practices as teacher educators, and more broadly, inform teacher education seeking to develop student-teachers' skills and knowledge to work effectively with students from a range of diverse ethnic and classed identities. However, while we hadn't set out to teach our research participants, it was during the analysis of the research data that we began to realise how the participants viewed their involvement in the project as productive of new and different understandings of self and other. We were surprised by how often they commented that the research process, in particular, the conversations that took place in focus groups and interviews, helped them think differently about ethnicity, class and gender -their own as well as others'. Furthermore, when we examined data collected at the beginning of the project with data collected towards the end of the project some ten months later, we began to see shifts in our participants' thinking. On the basis of these experiences we have begun to consider the links between research and pedagogy and the potential for research to provide spaces or opportunities for learning to occur.
In this paper we argue that a research design incorporating opportunities for participants to re-tell narratives over periods of time, the dialogic nature of interviews and focus group discussions, and more equitable power relations between our participants and ourselves as researchers have created 'conditions' of knowledge production (Lusted 1986) and spaces for pedagogy. We present a small excerpt of data from a focus group discussion and an interview with one of our research participants to highlight how participation in the research might be interpreted as a catalyst for learning.
Overview and Context of Study
We saw the focus of our project on examining 'constructions of sameness and difference' as central to our work as teacher educators preparing the next generation of teachers. Like many researchers in the UK and North America (Causey et al 2000 , Cochrane-Smith 2000 , Delpit 1995 , Ladson-Billings 1992 , 2000 we recognised the increasing importance of enabling teacher education students to work productively in culturally diverse classrooms. Because of the increasing diversity of student populations in Australia (ABS 2001) and elsewhere (Causey et al. 2000 , Olmedo 1997 , Rosen & Abt-Perkins 2000 , Rushton 2000 , competency in designing pedagogies and curriculum that attend to difference has become a professional imperative.
Working productively with diverse student populations is dependent on teachers recognising how discourses of schooling shape students' ethnic and classed identities and can frequently position them as 'other' and marginal to the concerns of mainstream education. Teachers also need to engage with students whose ethnic and classed identities are different from their own in ways that create learning environments that build on and work with diversity. However, too often, when markers of identity such as 'gender, ethnicity, race, and class' are discussed in teacher
